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Land Acknowledgement

What does an acknowledgement mean to you?
Why is it important to you to include an acknowledgement?
What is the goal?

'I regret it': Hayden King on writing Ryerson University's territorial acknowledgement 
https://www.cbc.ca/radio/unreserved/redrawing-the-lines-1.4973363/i-regret-it-hayden-king-
on-writing-ryerson-university-s-territorial-acknowledgement-1.4973371 

A guide to Indigenous land acknowledgement - Native Governance Centre
https://nativegov.org/a-guide-to-indigenous-land-acknowledgment/ 

LATA BC is an ally, and we aspire to this; we are committed to reconciliation and to the
recommendations of the TRC. It is a process that takes generations. 

Questions for Consideration:

Resources on the topic of Land Acknowledgement:

Acknowledgement of 
Indigenous Territory
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Learning Assistance

Learning Assistance Teachers believe in the potential of all
individuals. The teachers dedicating their work to the success of
learners are integral members of the educational team. 

Special education programs and services enable students with special
needs to have equitable access to learning and opportunities to pursue
and achieve the goals of their educational programs. (BC Ministry of
Education Special Education Manual, 2016)
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become more independent, resourceful learners
realize their potential
have their individual learning needs met
learn to set realistic goals and work toward them
develop effective learning strategies that enable them to adapt to various learning situations
feel successful with a minimum frustration
develop increasing confidence
develop the belief that they can succeed and learn
be supported by a school- and a home-based team that coordinates service delivery in the best way to meet
students' needs (e.g., UDL; RTI; push-in; pull-out; targeted intervention; whole group support)

Purpose: The purpose of this document is to help Learning Assistance Teachers (LAT) advocate for the learning
needs of students. LATs are given the freedom to set up programs and to create opportunities for learners. There
is huge variation across districts and across British Columbia in terms of roles, responsibilities, service delivery,
programming, and supports available. It is critical that Learning Assistance Teachers advocate for learners and
embrace a diverse support team that includes the learner, guardians, classroom teachers and additional support
personnel.  

TIP project:
Over the course of the 2019-2020 and 2020-2021 school years, several members of the LATA Executive met to
discuss challenges faced around the province by learning assistance teachers. Our experiences represent many
different districts, many different school cultures, and many different supports available. 

This document was created by the 2020-2021 Teacher Inquiry Project (TIP) team, which includes Michelle
Redman, SD23;  Danielle Neer, SD23; Andrea Hoeving, SD 34; Sylvie Afilal, SD36; Jennifer Chobotiuk, SD39; Kendra
Jesske, SD 62; and supported by the research conducted by the 2019-2020 TIP group that included these
additional members: Tara Scott, SD23; Gail Bailey, SD23; Joanne Gregory, SD62; Dennis Mousseau, SD68.

LATA executive members gratefully acknowledge the support of BCTF TIP facilitators, Catherine Quanstrom and
Jessica Willows, in the creation of this document.

Guiding Principles/Framework:
LATA supports the principle of inclusion adopted in British Columbia schools, which supports equitable access to
learning by all students and the opportunity for all students to pursue their goals in all aspects of their education.
(Manual of Policies Procedures and Guidelines Special Education Services of BC, 2016) We believe that by working
together with parents and the community we can provide all students with the best opportunities to reach their
personal potential.

As Learning Assistance Teachers we believe that all students should have the opportunity to:

Learning Assistance Teachers work closely with colleagues, students, families, outside agencies, school
administrators, and District Staff. By building relationships and maintaining open communication between
everyone involved, they are the hub of student support. 
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Learning Assistance Teacher: 
Definition: “Learning assistance services are school-based, non-categorical resource services
designed to support classroom teachers and their students who have mild to moderate difficulties
in learning and behaviour” (Ministry of Education, 2016, p. 23). 

Definition: “A Special Education teacher is a teacher with the specialized knowledge, skills, and
experience necessary to act as a resource to school staff and parents who are supporting students
with difficulties in learning and adjustment, or who require an individual education program. They
identify, assess, plan, implement, report, and evaluate in collaboration with team members” (BCTF,
2015, https://bctf.ca/issues/resources.aspx?id=10808) 

“The Resource teacher works with a number of classroom teachers to provide support for all
students in their classroom: those who are in the high and low incidence groups; those who have
mild learning difficulties; those who may need enrichment; and in some cases, those who are
learning English as a second language. There are no territorial lines drawn in service delivery”
(Ministry of Education, 2016, p. 23)
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one: one or small-group instruction/intervention
co-teaching, collaborative planning
behaviour management
direct instruction in content, curricular, and core competencies as outlined in the BC Ministry
of Education Curriculum

in reading, decoding, reading comprehension, vocabulary development, and written
expression

direct instruction to assist with the processes involved in literacy and numeracy
direct instruction in life-skills
group assessment
enrichment programming
EAL (English as an Additional Language) or ELL (English Language Learning) programming,
instruction, support

support of classroom curriculum through pre-planning of parallel/adapted/modified content
collaborative planning with classroom teachers providing access to all learners
diagnostic/assessment
adapting and or collaborating with classroom teachers to provide access to classroom
materials
adapting and/or collaborating with classroom teachers to adapt classroom assessment
materials
planning, executing and reporting on meetings with all stakeholders
documentation, file management, data record-keeping
student conferences
observation including FBAs (Functional Behaviour Assessments), Behaviour Rating scales, ESD
(English-as-a-Second-Dialect screeners)

Communication: The school-based Learning Assistance Teacher is vital to building successful
working relationships with peers, administration, families, and learners. They take time to identify,
build, and implement systems. Additionally, they differentiate direct and indirect service models -
both of which are critical for the successful implementation of programming.

Roles and Responsibilities: 
(in part from LATA Vital Link 2002)

In deciding on the format for support, if the conversation focuses on the factors impacting the
student's classroom success, it is easier to design a broad-based, personalized program rather
than try to fit the student into an existing program.
Direct Service (in the Learning Assistance room or the classroom):

Indirect Service:

The BC Ministry of Education suggests that schools may "combine learning assistance with other special education
services, provided that the supports available to the students served are consistent with guidelines and appropriate
to the needs of the students." (BC Ministry of Education, 2016). 5



TTOC and Shared Responsibilities as LAT:
As a TTOC and/or LAT in a shared responsibility position, it is important for there to be clear
safety plans, lesson plans, indication to where to find materials, successful ways to support the
child (e.g., she works best when given choice between two projects; breaks needed after 10 min; 
 students who do not work well together, etc.), and many more considerations.

Collaboration:
It is not possible, nor practical to try to provide the support that is isolated from the classroom
program. Ongoing communication and collaboration are essential for creating and implementing
an effective action plan which addresses the student's needs and provides the assistance that will
enable the student to be successful. This is true whether service delivery occurs in the classroom
or in an alternate learning space. 

Collaboration helps move education from a 'fix it' mindset to one of making changes to the
classroom so that all students can experience success. When the focus is on the classroom and
the instruction the question becomes one of,"What do we need to do to enable the student to
successfully participate?" "How can we provide access to class activities for all learners?" "How
can we best do that?" Many options will be best implemented within the classroom setting where
the actual learning and engagement is occurring. However, to implement other options, it is more
practical to move away from the distraction of a busy classroom. The key to achievement is that
the connectedness and contextuality of the instruction and the feelings of the student remain
intact. Therefore, the question is not one of 'which is better - pullout or classroom-based,' but
one of how can we best ensure success. (from LATA Vital Link, 2002)

Collaboration involves the student services professional team members teaming with other
professionals, particularly the classroom teacher to assist with meeting the needs of students in a
variety of ways. This may include teaching, small group and/or individual instruction within the
classroom setting. (mintoschool.ca)

The Learning Assistance Teacher plays an active role in the identification, assessment, planning,
implementation, reporting, and evaluation process described in Section C. Developing an Individual
Education Plan. They are a member of the school-based team, provides collaborative consultation,
assists with pre-referral interventions and works closely with teachers and the school-based team to
plan for, organize, and access support services for students with special needs. 
(BC Ministry of Education Special Education Policy Manual, 2016)
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The purpose of assessment and evaluation is to plan and implement an educational program to help the student learn. The assessment support may include criterion-referenced or norm-
referenced assessment as appropriate to answer questions about how best to provide instruction or support (see references about testing levels in Appendix H.5 Classification of
Educational and Psychological Tests (Level A-C)); systematic observation and collection of behavioural data to establish baseline/progress data, or describe functional behaviours;
synthesis of information from parents, student records, other service providers, and health-related information to aid the assessment process; and in-depth interviews with students to
determine their knowledge of the learning process and/or thinking strategies.
https://www.sd44.ca/ProgramsServices/InclusiveEducation/Documents/NVSD%20Inclusive%20Education%20Handbook%202020.pdf  (In Recommended Resources)
(BC Ministry of Education Special Education Policy Manual, 2016)

Suggested Diagnostic Tools:  Note: LEVEL C is conducted by School Psychologist and/or SLP

formal
informal
file review
compiling and organizing
pre-referral documentation
facilitating IEP meetings
chair/co-chair SBT (School-
based Team)

Assessment:

7Collaboratively developed - living document

https://www.sd44.ca/ProgramsServices/InclusiveEducation/Documents/NVSD%20Inclusive%20Education%20Handbook%202020.pdf
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LSS Goal Planning Document:
Created by Andrea Hoeving

Classroom use only - please contact andreahoeving@hotmail.com
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LSS Goal Planning Document:
Created by Andrea Hoeving

Classroom use only - please contact andreahoeving@hotmail.com



Learning Assistance Suggested Timeline
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Timeline based on timelines used in Vancouver School Board, Central Okanagan School Board, and Surrey School Board.
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Ministry of Education Designation Categories (funding per 2020-2021 levels):

Language assessment must be completed by September 30
Service records must be maintained
Work samples must be collected
Classroom Adaptations must be recorded
Regular reporting on an EAL/ELL report and an AIP (Annual Instructional Plan) must be filed and
communicated to the home

EAL/ELL (English Language Learning):

English Language Learners are a funded category for five (5) years of service. 

EAL/ELL (English Language Learning) in a French-Immersion setting:
Sample ELL protocol in an elementary school that is a single-track French Immersion school:
incoming students who would normally qualify as ELL are NOT designated on 1701. Instead, the
school team tracks student progress and assesses the student at the end of Grade 2.  This is
because these students are learning an additional language (French) and the focus is on that until
Grade 3.  This means that they begin their funded ELL years in Grade 3, which, in French Immersion,
is when they begin receiving formal English instruction in the classroom. Prior to grade 3, all
instruction is in French only.
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Recommended Resources

Phonological Awareness Screening Test (by Dr. David Kilpatrick): https://www.thepasttest.com/  

North Vancouver School District Learning Services Handbook:
https://www.sd44.ca/ProgramsServices/InclusiveEducation/Documents/NVSD%20Inclusive%20Educatio
n%20Handbook%202020.pdf 

Chilliwack  School District School-Based Teams Handbook:
https://learningservices.sd33.bc.ca/sites/learningservices.sd33.bc.ca/files/2019-
03/School%20Based%20Teams%20-%20Best%20Practices.pdf 

International Dyslexia Association: https://dyslexiaida.org/ 

Dyslexia Canada: https://www.dyslexiacanada.org/

Iowa Centre for Reading Research: https://iowareadingresearch.org/

University of Florida Literacy Institute: https://education.ufl.edu/ufli/

Fraser Academy Orton-Gillingham Training programs: https://fraseracademy.ca/x/professional-
development/orton-gillingham-tutor-training/

Learning Disabilities Association of BC: https://www.ldabc.ca/

The Specialist Association of Gifted Educators of BC: https://www.sage-bc.com/

BC Teachers of English to Speakers of Other Languages: https://bctesol.ca/

Words Their Way Spelling Inventory: https://wordstheirway842.weebly.com/assessments.html

Redmond Oregon IEP Bank: https://bridges4kids.org/IEP/iep.goal.bank.pdf

Provincial Outreach Programs (POP)

POPARD: Autism and Related Disorders: https://autismoutreach.ca/ 
POPFAS: Fetal Alcohol Syndrome: https://www.fasdoutreach.ca/
POPEY: Early Years: https://www.popey.ca/

SETBC  >To assist BC School Districts and Group I and II Independent Schools build their capacity to use
technology to support the diverse needs of their K-12 students: https://www.setbc.org/ 16
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Sample Phonics Scope and Sequence:

B



Sample Phonics Scope and Sequence Pp2:

B1



Sample Phonics Scope and Sequence Pp3:

B2



Sample Phonics Scope and Sequence Pp4
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Sample Phonics Scope and Sequence Pp5
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Co-teaching blocks
Support-room blocks
Explicit instruction

Pull-out blocks
Push-in blocks

Small group re-teaching
Why

Perception of learning assistance
Teachers’ role

Roles
Responsibilities
Colleagues’ expectations

How
The approach used to support struggling/vulnerable learners (UDL)

Additive vs Reductive
In assignments
On worksheets
For assessment

Capacity building 
Not fix teacher but meet student needs

Referrals for LAT support
Class review
SBT 
Class composition planning
Designated caseload meeting

⅓ models
⅓ assessment = diagnostics

Call it by the clinical name 
Differentiate from classroom assessment

⅓ direct service
Small group

In-class
Pull-out

One: one
In-class support 

⅓ indirect service

Intervention Models :

1.
a.

i.
1.
2.
3.

2.
a.

i.
1.
2.
3.

ii.
1.

iii.
1.
2.
3.
4.

iv.
1.

a.
i.

2.
a.

i.
ii.

b.
c.

3.

C



https://www2.gov.bc.ca/assets/gov/education/kindergarten-to-grade-12/teach/teaching-
tools/inclusive/learning-disabilities-instructional-support-tool.pdf D



https://www2.gov.bc.ca/assets/gov/education/kindergarten-to-grade-12/teach/teaching-
tools/inclusive/learning-disabilities-instructional-support-tool.pdf

D1



https://www2.gov.bc.ca/assets/gov/education/kindergarten-to-grade-12/teach/teaching-
tools/inclusive/learning-disabilities-instructional-support-tool.pdf

D2



Intervention Dosage and Attendance Log: Sample
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https://hillforliteracy.org/

E1
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Intervention Dosage and Attendance Log: Blank
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UFLI Scope & Sequence
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Reading Lesson Planning Page
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Lesson Sequence samples

https://education.ufl.edu/ufli/virtual-teaching/main/lesson-structure/
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G2

https://blogsomemoore.com/



Planning

https://blogsomemoore.com/

G3



Planning Pyramid

https://blogsomemoore.com/

G4



Learning Map Template

https://blogsomemoore.com/

G5



Learning Map Cheatsheet

https://blogsomemoore.com/

G6



French Language
Screener

Hfreely available - source unknown



H1freely available - source unknown



H2freely available - source unknown



Instructional Tools - for all
learners, ELL, and SLD
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michelle redman 2021 mdianeredmanwrites
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The Many Skills of Reading

https://sites.google.com/a/wellesleyps.org/p-a-w-s-notes-from-the-director/lit/the-reading-rope

https://dyslexiaida.org/scarboroughs-reading-rope-a-groundbreaking-infographic/
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Sample LAT school-based brochure

O
michelle redman 2021 mdianeredmanwrites
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https://www.thepathway2success.com/interventions-for-executive-functioning-challenges-planning/

Building Executive Function Skills

Q



https://www.additudemag.com/download/adhd-school-accommodations-behaviors-card/

Executive Function and ADHD/ADD

R



Why Teach Executive Function Skills?

https://www.thepathway2success.com/12-reasons-to-teach-executive-functioning-skills-explicitly/


